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JANINE FIGIEL:  My name is Janine Figiel.  I’m actually the assistant director at Jolly 
Toddler’s Daycare Center in Southampton, Pennsylvania.  We are a four-star facility.  
Basically, I was the internal coach for the PBIS this year.  I’m a terrible public speaker, 
so please bear with me.  If you have any questions, please your hand.  I was actually 
brought to Jolly Toddler’s for this purpose alone, for the PBIS, to be the internal coach.  
Our director truly believed in it but wasn’t sure if she could find someone or the time to 
do what we needed to do for the program.   

So now, basically, I am taking on a bigger role.  I’m the assistant director, but I’m 
also capable of doing all the other stuff that I need to do for PBIS.  Is everyone here 
doing the program or looking to do the program?  Raise your hands who is in, doing 
PBIS.  So most of you are, okay.  Basically, I was just going to tell you guys that PBIS 
has become part of our curriculum at Jolly Toddler’s. 

We use the PATHS curriculum.  It’s not something we’ve mastered yet.  We’re 
still trying to weave it in.  The two components that made this possible for me is my 
director’s support and support of the IU, who’s our partner, Dr. Jea(?) Welsh(?).  
There’s other centers, I know, that did try to do it but didn’t have the director support, 
and it just didn’t work. 

So having my director as a positive, she comes to every meeting, she does 
everything for us, has been a huge support.  She’s part of our core leadership team.  
She gives me the time that I need to go into rooms, to do teapots, to do tippy toes, to do 
any of the assessments that I need to do. 

When I asked Nancy, that’s our director, what she liked most about the PBIS so 
far, our teapot and our tippy toes.  I don’t know if everyone is aware of what they are, 
but probably not.  They’re, we go in and we assess the teachers, and we observe and 
see what they are doing as far as positive support and positive interactions with the kids 
in the social and emotional teaching. 

And coming from her perspective as the director, sometimes it’s hard to put your 
finger on what it is that’s just not right, that’s just not flowing in a classroom.  So to take 
something to someone and say, well, we did the checklist and this, that, this, you need 
improvement or you could work on this.  So to have something concrete and go to the 
teachers and say, let’s just make this our goal.  So that was hugely successful for our 
school. 

Unfortunately, directors have to realize that not everyone is going to be able to 
be on board, that, you know, you will have to make some changes in staff to make it a 
complete buy-in, to make it a success throughout the entire program.  They put into, the 
teapot and everything like that just kind of gives us a steppingstone to make it part of 
our program. 

She also noticed that there’s better communication among the center, the staff, 
everyone, the teachers with their children.  It’s just a more positive place to be, honestly.  
You can walk into our center now and it’s just, it’s a happier place, whether it’s the 
teachers talking to children or the teachers talking to each other.  It’s just a much better 
place to be. 

And she said also the support from the IU has been huge.  Working with Dr. Jea 
has been a huge asset, which brings me to the point of we didn’t really get, I mean, we 
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knew the process of developing an IEP or to do a program or to get something started 
for a child, but to actually have the background has been huge.  We know what we want 
to happen for the children, but how we’d go about it, we didn’t have the confidence that 
we have now. 

Our teachers are more aware of what to look for.  We have the Deckas(?), which 
is a tool that we can use that goes down, and for each child, we can do checklists, and it 
tells us where they’re doing well in certain areas of social and emotional and where 
they’re not, they’re struggling a little bit more.  Our school actually, our enrollment has 
increased remarkably in the last, we’ve been doing this since the grant began, which is 
2010, for the two years.  And our enrollment, we’re actually, for the first time, on a wait 
list, so that’s huge. 

And I think part of it is because the word is out that we’re an inclusive school 
now.  We’re not going to turn anybody away for, you know, for having needs or anything 
like that.  The teachers, when we first started with the PBIS, we thought the best way to 
implement it into our center was to give the teachers tangible things that they could do, 
concrete things that they could change in their classroom, starting at the bottom of the 
pyramid with a, you know, the environment, for where the classrooms are. 

So they did visual schedules, visual rules, which they go over daily, feeling 
centers, which we have like little cozy cubes and the mirrors.  And they have feeling 
words that the kids can go up and look at their own face and compare it to the feelings 
that they see in the chart just to kind of associate a word with what they’re doing. 

Bucket fillers, this is a huge thing that we’ve done, and it was so easy to put into 
our school.  This is a, I don’t know if anyone is familiar with this.  It’s a filler bucket, and 
this is the older version.  It’s for the bigger kids.  Have you filled a bucket today?  And 
you guys can look at them.  I’ll leave them up here.  But basically, everyone has an 
invisible bucket is what the point is here.  And it just makes children more aware of 
people’s feelings and how what they say or what they do can affect other people around 
them. 

So I mean, there’s not a classroom that you can go in where you don’t hear, 
you’re a bucket filler.  You’re a bucket dipper.  Don’t be a bucket dipper. 

So that’s been like a huge change.  Even the teachers, we now have a bucket.  
So if you find that your teachers are doing something, or you see a staff member do 
something for someone else or say something that’s positive and reinforcing, they put a 
drop in the bucket, and we go through them, and, you know, it’s pretty neat. 

As far as our staff goes, I think one of the hugest things is their confidence, their 
confidence to be a part of the plan for each of these children.  They are now active 
members in the goals, in the IEP plans for the children.  We have, one of our biggest 
accomplishments has been we have probably 90% of our IEP meetings held at our 
center, which is huge.  We’re now part of it, which we were never before because we 
didn’t feel like we had the skills or we had the knowledge and, you know, that kind of 
thing. 

So a lot of other things we did was catching the children being good.  That’s 
another big thing that we did that worked really well, as far as tangible things go, 
catching the children being good.  Check-me-out posters, which they’ll have in the 
classrooms, are what the child did, the all-about-me posters.  They’ll have them in the 
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classrooms just to kind of make it real and to bring the families and the children into the 
whole development. 

We had one of, Dr. Jea was at a meeting, and she had one of the psychologists 
there that said, you know, Jolly Toddler’s, they really are getting involved in the 
meetings now.  They’re really bringing things to the table.  They really have good 
suggestions and strategies to deal with the children.  So it’s been a huge help. 

Another thing is we did the PATHS curriculum.  That’s another, basically, with the 
whole PBIS, I think the best thing to do to implement it into the program is to give the 
teachers things they can just look at it and say, oh, I can do that, it will make it easier.  
And being a star four, most of this stuff was kind of expected of us.  We should do these 
things, but sometimes we fall into patterns and routines that might not go along with 
what we should be doing as far as supporting the children.  It’s easier to just say, stop it, 
and just, go do that. 

But to sit and say like, I know you’re frustrated, I know this is, why don’t we go 
talk about this, or why don’t you go into the feelings corner and thing about that for a 
minute, and we’ll talk about it, and we’ll figure out a way to change, you know, what we 
can do to make it better.  The PATHS curriculum, we do things, I’m sure most of you 
have heard of the turtle technique.  Show of hands? 

This is actually Twiggle.  It’s kind of confusing to some of the teachers who did 
the Techno Turtle.  This is part of the PATHS curriculum.  So it’s another easy way to 
just, they’re ten-minute lessons, and you can do them every day.  Sometimes we do 
them every other day.  And they come with puppets, and they do the stories, and they 
have the lesson laid out, I mean, so easily for the teachers just to drop them right into 
their daily lesson. 

And they, Tucker, I mean, we have so many parents come in, what’s Tucker, 
what’s Twiggle, what is this, what is this thing that my child is talking about?  And some 
of the kids are like, Mom, you need to do Tucker, or you need to do Twiggle because 
you’re frustrated.  So it’s just giving the children different outlets of how to deal with their 
emotions.  And it’s really helped.  It’s just evident in the overall feel, like I said before, of 
our center.  Our staff now understands how important it is for the social-emotional 
teaching of the children and how that affects everything. 

It affects everything in their advancement from now until, you know, school age, 
or whatever it is.  It really affects everything.  And not only do we feel it, it’s actually, we 
have data.  We have the pre- and post-, the IOP, which is the Inventory of Practices.  
It’s like a teacher self-evaluation.  And the comparison between the two, like what they 
felt they knew in the beginning of this grant, two years ago, and what they feel they 
know now, it’s pretty profound what it is. 

After the teapots, we did the pre- and post-teapots, they showed dramatic 
changes.  But that was from my point of view, like what they thought about themselves, 
they felt like they were implementing the pyramid, the different teaches and the 
strategies of the pyramid.  And then for me to go in and do the same thing, from my 
point of view, to see such a dramatic change was amazing. 

We do benchmarks of quality, which we did a couple times through the year.  We 
actually did three through the two years.  And there was a big change from the first time 
to the second time that we did it, as far as what we were implementing in our center.  
Honestly, we weren’t implementing much when it came to social-emotional when we 
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really stepped back and looked at it.  I mean, we’re a four-star.  We’re a very good 
quality education center.  But we weren’t focusing on social and emotional. 

We just think that that comes, and why do we have to teach that?  But now it just 
goes to show that when you do, I mean, the whole, the behavior of the children has 
changed.  We have, with the visual schedules, which was part of the benchmarks too, 
whether or not we have these visual schedules and visual rules that the teachers go 
over. 

They made a big difference in the way the kids are acting because they know 
now this is what’s expected of you here at our center.  And this is what, you know, this 
is how you’re supposed to act, or this is what is appropriate behavior.  So just the 
overall just feels better.  The kids just know what is expected of them. 

We’re hoping to continue our grant because honestly, we’ve made huge strides, 
but we haven’t mastered it yet.  There’s still so much that we can do.  The three-to-five 
year plan is more where we’re looking.  But it’s part of our curriculum now.  It’s just 
going to grow, and it’s going to become more.  Our biggest challenge right now is 
getting families involved.  That’s where our focus will be from this point on.  We have 
newsletters that we send home, and it’s the PBIS Pointer.  It tells what we’re working 
on. 

And you know, each classroom has like a little, I send out a plan for like maybe 
two weeks, let’s try and work on this skill.  Let’s try and work on, you know, the 
friendship skill.  And the whole program wide, we’re doing this.  So we let the parents 
know about that.  We have parent handouts that we send home that come with the 
PATHS curriculum, so the parents are involved that way.  They borrow our bucket filler 
books.  And we have parents who are saying the bucket filler, it’s the biggest thing in 
their house now.  It’s become like a household term. 

So that’s basically, you know, how we’re working at Jolly Toddler’s.  I have to 
say, when I was here two years ago, when this all started and we started down this 
road, Sharon Dubet(?), she made a statement that, you know, when you ask a group of 
educators, and this hit home with me so much, that if you ask them these days, if your 
child doesn’t know how to do the alphabet, what do you do?  And everyone responded, 
we teach.  And if a child doesn’t know how to write, what do we do?  We teach.  And it 
was so immediate. 

But when your child doesn’t know how to behave, it wasn’t an immediate 
response.  There wasn’t a, we teach, it was a delayed, we teach.  And I just think it’s 
really important that this program, I mean, I truly, I hate talking in front of people, and I 
did this because I truly believe in it, and I think it’s a great program.  So that’s basically 
it. 
WENDY WHITESELL:  Well, I’m Wendy Whitesell, and I’m the director at the Bennett 
Family Center, which is a childcare program at Penn State University in State College, 
Pennsylvania. 
 
KAREN ASHCROFT:  And I’m Karen Ashcroft, and I’m the internal coach at the 
Bennett Family Center. 
 
WENDY WHITESELL:  She’s also the pre-K coordinator and about ten other things, so 
she does everything.  Trainer, she’s a state trainer.  She’d been a TA consultant.  So 
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she has a lot of hats that she’s worn over time.  And this was like one more day a week 
that we added onto her schedule, and it’s been a phenomenal two years for us too.  So 
we also agreed to come and talk about it. 
 Actually, what I wanted to start with was, you know, the pyramid has a base to it, 
the workforce development.  And we were lucky enough to have started probably 
maybe five years ago by receiving the CD on social-emotional practices in Pennsylvania 
that was given out at the OCDEL(?).  Summit about four years ago.  And that kind of 
started all of us looking at it.  We knew about PATHS.  We knew about some of the 
programs that were in there that we had heard about.  But there was so much in there, 
and we were like, where do you even start with that? 
 But we had those tools, and everybody started kind of leafing through them.  We 
then were able to send four people and a team to Governor’s School, which was based 
on social and emotional development.  So then we had four people sold on the whole 
project.  Now they also had to come back to our center and do training for our staff.  So 
then we had more buy-in from our staff.  So this actually continued to develop our 
workforce, our staff, of about 30 teachers in thinking about social and emotional 
development from a whole bunch of different ways. 
 But then we were able to actually get this grant.  And this grant seemed like, you 
know, the icing on the cake to be able to start actually implementing in a way that gave 
us tools and had support to it through the IU.  And we had some other partners in the 
county, other childcare programs, that were a part of this with us also.  So they actually, 
our Governor’s School teachers had actually had to do a survey of our staff around 
social and emotional development to see what they knew and what they actually were 
doing in their classrooms. 
 Now we had already been instituting PATHS, the Promoting Alternative Thinking 
Strategies.  We had been doing that for probably five or six years, because we sit 
amongst the place where it was devised, at Penn State.  So we certainly have been 
doing that for a long time.  And that’s been really helpful.  And it also gave parents a 
little bit of an ear to the fact that we address social and emotional development on a 
regular basis, because we always send home papers to them, and they were listening 
to all that. 
 So when we got the grant, the first thing we had to do was make this core team.  
And what we were told, of course, one of our coaches is here, Dawn Olson, from our IU, 
was told we have to get everybody in the building involved.  So we put up a sign, and 
we said, okay, we need somebody from all these areas, one teacher from every 
classroom.  We have an early childhood mental health consultant.  We had him come.  
We recruited some parents.  We got one, of course, to get started. 
 We also had the staff assistants.  They had a lot to say.  They were like, we want 
to be in on this too.  And we found that to be the golden moment because they had 
complaints.  There was this, you know, and I’m sure you see this at your center, those 
kids don’t walk out of the classroom all day. 

Like the doors open and the kids are in the classroom.  They don’t leave the 
room.  But when their parents walk in the door, the kid runs down the hallway and out 
the front door, and there sits my staff assistant at the front desk on the phone, going, 
hey, don’t run out that door.  And she’s chasing all these kids down. 
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So she wanted us to get control of these kids and these parents.  So we said, 
well, come to the meeting.  We’re not sure what we’ll do, but we’ll work on that too.  So 
we got buy-in from them, which is, you know, like it had, you have bus drivers, you got 
to get buy-in from them.  You got to bring in the cook.  I’ve not been able to get the cook 
yet, but anyway.  But at the time, we had a child who was this, you know, very difficult 
child, and he would run off from the teachers, even when they went for a walk.  He’d run 
out of the building.  His mom never kind of kept track of him. 

So you know, what we were able to do was say, well, when Timmy comes down 
the hallway and he does this, we all need to say the same thing.  And if we all have the 
same strategy in the whole building, it doesn’t matter where he goes, everybody will say 
the same thing to him.  We just have to figure out what that is. 

So that’s kind of the premise we got everybody on board with, which was all of us 
have this problem, but we all have to solve it together.  It can’t be that teacher’s 
problem, that she can’t control him, or that his services didn’t really work that he’s 
gotten from his TSS or from the base service unit in our county.  So we really said, we 
got to figure this out together.  So it really got everybody to come to the table.  And I 
think our first meeting had about almost 20 people at it, and our whole staff is 28 
teachers.  But then we got all these extra people that wanted to come aboard too. 

And we’ve been able to maintain that.  We have a weekly staff meeting of lead 
teachers, which would be nine teachers.  I can’t even get them to come every 
Wednesday.  But one Wednesday a month, we allow teachers to come for the PBS 
meeting, and I get somebody from every room every time.  So they’ve found it to be 
useful, productive, and it worked. 

So once it works, you totally get this buy-in.  So you know, when I was asked to 
say, well, what do you do as an administrator to make this work, I said, actually, you 
have to get this groundwork going, which I didn’t really do, it came together in a lot of 
pieces, and just say, you know, we’re all going to do this, let’s see what happens.  And 
the people themselves feel as though they have such a big part of this, they want to 
become and continue to be a part of this.  So that buy-in is something that does matter.  
And then we started with a lot of training.  I’ll let you go there, Karen. 
 
KAREN ASHCROFT:  This is just a copy of the letter that we sent out to parents when 
we first started, describing what the pyramid model was and what the PBIS project was 
about, in trying to recruit them to be on the core team.  We didn’t have great success.  
We did end up with one parent, and then actually, one staff person who decided she 
wanted to wear the parent hat at the meeting, because she’s also a parent at the center. 

And we’ve been able to maintain, for the most part, that level of parent 
involvement.  But like Janine mentioned earlier, that’s been our biggest struggle and 
where we’re really putting most of our efforts right now, is on the parent involvement. 

So we’re talking about trainings.  What we did was we went through the 
Benchmarks of Quality that help us to frame our project within our building.  And we 
identified where our strengths were, where our needs were.  And from there, we were 
able to partner with the other programs that the IU was working with on this project.  
And we did combined training to start off.  I think it was three centers that we started off 
with, so we did pretty huge trainings together, using the CSEFEL modules.   



7 
	  

And then from there, I think we did that twice, and then we kind of went and more 
individualized our own trainings.  We found that after I had completed the teapots and 
the tippy toes in the classroom and really identified some strengths and weaknesses 
there, I found a couple of teachers who were actually spot on with their interactions, 
almost 100% of the time.  And I enlisted their help in doing a more individualized 
training for our staff at our center based on interactions and the kinds of things, the 
ways that we talk to children and with children and the ways that we talk to each other. 

And that then helped with that whole buy-in.  They were already pretty much 
bought in, but that really helped to validate some of the things that we were doing and 
what we were hoping to do. 
 
WENDY WHITESELL:  Well, we had done the Inventory of Practices and started to look 
at what do we already have.  And that really took us into, okay, we need to assess what 
we have.  And we were already using the Solution Wall, which is part of suggestions 
from CSEFEL also.  And we started to take the pyramid and look at every level and say, 
well, what are we doing at each level? 

And then we also started talking with teachers, saying that here’s one of the main 
strategies we’re going to have to take, which is don’t wait.  If you see behavior that 
you’re kind of, you know, getting that red flag at all, don’t wait and see if you’re going to 
try to figure it out yourself.  We’re all here for you.  Because somebody down the hall, 
who has another classroom, probably had a kid like this before and has a great idea. 

And so we were able to sit at those core team meetings once a month and bring 
it up immediately, or bring it to me immediately so I could start talking to other people, 
so that we did not wait anymore. 

Because there’s too many times where maybe we can figure it out and do the 
work we need to do with this child in our classroom.  They go to public school, and they 
hit a wall, and the parent goes, well, why didn’t you tell me?  It’s like, well, we were 
dealing with it.  We got it under control.  But in our setting, we have 3 teachers with 20 
children.  But that child goes off to school with 25 kids and 1 teacher, and . . . shows up 
in 2 months. 

So you know, we really realized we need to be a little bit more proactive, not just 
within our center, but with our families, and not wait.  Don’t wait for behavior to just kind 
of take care of itself.  Start using strategies right away.  So we also then got into the 
behavior matrix, and that was quite an ordeal.  And this was our first behavior matrix.  
As you’ll see at the top, there are different sections of the entire building  and the area 
that we have, that we said, well, we got to look at each one of these areas, and that’s 
page two.  I mean, it went on. 

This was like, let’s think of all the rules we might want to make for the center.  
When you have, well, almost 18 to 20 people in the room, they came up with a lot of 
rules.  Now this has been an experience we’ve had before.  Karen and I have worked 
together for 15 years.  And probably about 12 years ago, we had a very small 
playground, too many kids, and we had to make up a chart.  Who goes on the 
playground when?  And then teachers wanted to have rules.  Well, if you’re on the 
playground, you can’t have a stick.  If you’re on the playground, you can’t jump off the 
climber.  And I said, well, okay, let’s all sit down together and make rules. 
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Same thing happened, we had 88 rules.  And I says, I really don’t think for your 
25 minutes on the playground, or whatever it was at the time, anybody can remember 
all 88 of these rules.  So we had to really look at it then, and again with this, and say, 
okay, you’ve got great ideas, but now we really got to get it down to something 
functional.  But yeah, we’re taking into account all your ideas, right. 

So these were every place you could think of around the building, outside of the 
buildings, when we have events, in the bathroom, in the kindergarten bathroom, 
because that’s so different than all the other bathrooms, I guess.  But you know, we got 
everybody’s ideas onto here.  And then we got it down to this.  Well, these were our 
program-wide expectations.  These were the same ones we came to 12 years ago, 
almost exactly the same. 

You know, inform teachers of safety problems.  So this was to be safe with 
yourself and others and materials.  That just ends up being kind of the whole thing.  Be 
safe with all these things, yourself, others, and materials.  So inform teachers if you see 
a safety problem.  Use your walking feet when traveling to and from destinations.  Stop 
at all stop signs and wait for an adult.  We’ll talk about stop signs later.  Stay within 
arm’s reach of an adult, and adults need to position themselves for maximum 
supervision of children. 

So these are the expectations of our center that we have right now.  Those are 
for all teachers, all students that come in, college students who come in and out of our 
center, and for parents.  Now we’re getting to the education of parents pretty directly 
here.  But at this point, we have them, we’re set, and we’re unveiling this this summer, 
in about, well, actually, next Thursday night. 

The other one was be respectful to yourself, others, and materials.  So it’s be 
safe and be respectful.  Listen to each other’s words and ideas.  Respect other people’s 
feelings and property.  Use materials properly and put them away when finished.  Be 
responsible for your own belongings, and model the use of please and thank you.  And 
that’s just model.  You don’t have to say it.  I need to say it.  And eventually, you’ll 
probably say it too.  So we’re not forcing anybody to say please and thank you. 

Okay, so here’s our last, here’s our final behavior matrix.  It went down from 2 
pages, with like 12 columns, down to this.  And everybody agreed, this pretty much 
covers it all.  We were able to consolidate everything down into these one, two, three, 
four, five, six areas, with the two main expectations, and then some specifics are in 
there.  So then we put Karen onto a huge project, and, of course, she said, sure, I’ll do 
it.  We took these, and she went around the center and took pictures to demonstrate 
every one of these for us, so we have a visual of what that looks like. 

And she made them into a set of cards so teachers could teach the expectations 
in the classroom.  Well, let’s just show one to start there.  So these are the cards, and 
on the back, as you flip the side, it has those specifics on it so the teacher can hold it up 
and talk about, this is the playground, and on the playground, we do whatever all those 
expectations are. 

So here’s one right here, and it says, stay within an arm’s reach of an adult.  So 
this is one of our teachers and one of the children walking down the hall, getting, you 
know, milk from the kitchen or something, so that they can, you can see what an arm’s 
length away from a person is.  This was one we taught parents now.  Everybody uses 
that line, you need to be within an arm’s length of an adult. 
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So when a kid comes running down the hall, that’s all you have to say.  The kid 
goes uh-oh, I’m not, and they go find mom or dad.  Or we say it to Dad.  You need to be 
within an arm’s length of your child, and he’ll look around like, what, who, where?  And 
I’m like, the one that just ran down the hall, you want to go get him?  And so it’s not 
really condescending.  It’s not really irritating.  And everybody really knows those words 
and get it.  Now we color coded them because we have them in little lessons.  So it’s 
only, I think, do you know how many there are, Karen, all together, I think maybe 15 at 
the most.  So it’s not a lot to teach. 

So the teachers would take them, and every week, we all agreed which ones we 
were teaching.  We did them in a certain order, because we all agreed what order that 
was.  Karen color coded them, and everybody taught them.  And as the teachers taught 
them, this was one of mealtime.  And on the back, it has the mealtime ones. 

And then they displayed them on the walls in the hallway, or in the classroom, so 
the children could actually point it out to parents.  Parents could come in and see them.  
We could point to them on the wall and say, are you being safe, are you being 
responsible, you know, whatever it was we were trying to exemplify. 
 
KAREN ASHCROFT:  So for mealtime, it says be safe.  Your chair legs stay on the 
floor.  Keep your chair pulled up to the table and your feet on the floor.  And take small 
bites of food.  And for being respectful, it’s keep your body to yourself and wait your 
turn.  And also, the cards that I, that are going around, that’s a set of preschool-specific.  
They’re specifically for preschool and kindergarten-age children.  There are, we took 
separate pictures of infants and toddlers for their cards so they were more pertinent to 
those classrooms. 
 
WENDY WHITESELL:  So those are our expectations.  So there is our pyramid.  That’s 
a really big bulletin board with a huge pyramid on it, which took a lot to get copied.  So if 
you ever want a copy, I’ll sell it to you.  You know, it was hard.  I spent a day at Kinko’s 
with that sucker and finally got it laminated and everything.  But we got it up for parents 
to see.  And at every level, at the workforce, the effective workforce, we made that list 
there of what we’re doing at our center for effective workforce. 
 We have the team, the core team.  We use the early learning standards.  We use 
the social-emotional curriculum.  We use PATHS.  We train our staff on typical and 
atypical development of children.  And we also participate in Mind in the Making.  So 
that way, we all agreed that’s what we’re doing, and now we can show anybody.  And I 
tell you, when we give tours, everybody stops and goes, what’s this?  And we explain it 
all to them.  And parents are very impressed that we’re putting this much effort into 
thinking through this. 
 And I will say this is not my idea.  This is from the staff.  This is everybody.  And 
everybody knows what all of these things are, or it couldn’t make the list.  On the next 
list, which are the blue areas, what we have on there, which are, oh, we do home visits.  
We do one home visit when a child enters the program with every family.  We feel that 
that’s definitely something that helps because we can find out more about the family.  
We do PATHS.  We do social stories.  We use the ASQ, the SSIS. 

We have, this is just funny, we have this section in the library of our books called 
bibliotherapy, and everybody always laughs about that.  Wendy, what’s that?  Well, it 
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used to be that if it was a book you couldn’t figure out where it went, you put it there.  
But it has to do with feelings, and they’re feelings books.  And we used to have the 
hugest section in the library, but now teachers are using it more. 

They’re like, I want that one about divorce.  I want that one about what happens 
to you when you lose your pet.  You know, they’re actually using it more.  So they 
brought up, oh, we have those books, that bibliotherapy section, which is good.  And 
now we have the bucket fillers, Twiggles, and all those things.  We do daily reflections 
so the parents are informed every day in the preschool rooms of what’s happened and 
why we do what we do through pictures and a short narrative.  And then we do it once a 
week in the infant-toddler classrooms. 

And of course, we’re using work sampling, and now it’s online.  So those are the 
things that teachers felt that were in that next area, which is the high quality programs, 
that these were things that should be included.  And you will see almost all of those on a 
star four, so everybody almost everybody does. 

And then at the targeted area, we do have an early childhood mental health 
consultation program, which means we have a psychologist that we can call at any time, 
and he can come over, meet with the teachers, meet with the parents, and actually do 
observations and some screenings on children.  And then we figure out, within four to 
five sessions with him in some way, whether it’s us, because sometimes it’s us.  I’ve got 
teachers that may not be doing what we should be doing. 

Sometimes it’s the child, and sometimes it’s family, because I’ve been a big 
proponent of early childhood mental health consultation in the state because what we 
do know is if a child is having difficulty and acting out, he’s probably acting out at home.  
And he might be acting out all together because of home, not because he definitely has 
a diagnosable, axis one, whatever, you know, diagnosis.  And that is the hardest thing 
in the world.  You have to have a diagnosis. 

And we don’t want to put diagnoses on children when it happens to be that day, I 
talk to Mom and Dad, and they come in, and they say, well, you know, we got divorced 
last week, and she’s living here, and he’s living there, and the kid’s going back and forth 
three days a week.  And then you sit there going, oh, no wonder he’s acting out.  You 
could have mentioned this to me. 

But these are things directors hear all the time.  And then they sit there going, but 
I’m not a psychologist.  So we’ve been actively recruiting grants and money for a 
psychologist to work, you know, kind of sporadically with us, and now two of our other 
partners.  And now we’ve gotten it paid for by the Mental Health Mental Retardation 
Office of our county for four centers. 

So that was a big move because we jumped the grants and went right to fee for 
service, right from the Mental Health Agency, and it’s not because the child has a 
diagnosis at all.  They don’t have to be on MA, they don’t have to be low income, and 
they don’t have to have a diagnosis.  So it’s actually school-based consultation.  We’re 
actually just added onto our county’s program of school-based consultation.  We’re just 
four more schools added onto the public school system with MHMR.  And that’s, if you 
can’t tell, it’s one of my favorites. 

So we have targeted lessons of PATHS.  Sometimes if we have to, for specific 
children, and we also have a program for parents called Tuning Into Kids, which is a six 
week parenting program on emotion coaching.  It’s out of Australia, actually.  A woman 



11 
	  

came and did some training with us.  It’s not empirically based, so it’s not one that’s 
funded by the state in any way, but it doesn’t really cost a lot to implement.  But the 
training is hard to get because they’re in Australia, and they don’t come here often.  But 
it’s been very good, and we’ve been able to use that. 

It’s about emotional intelligence.  And we’ve been able to train our staff on that, 
as well as parents now.  And that’s making a big difference.  So it’s a lot of coaching 
you child’s emotion, as opposed to dismissing their emotions.  So you don’t walk in and 
say, oh, stop crying, it really doesn’t matter, you know, things like that happen, 
everything gets better.  You really spend some time coaching your child’s emotions and 
identifying your own, as well as helping your child to start to identify emotions early.   

And then at the very top of our pyramid, we have the early childhood mental 
health consultation that of course services from our Mental Health Mental Retardation 
Office and Behavioral Health Services.  So TSS, I mean, we certainly have a lot of 
those.  So our pyramid got full fast.  And I think we all just felt good, going through the 
exercise, to say, what are we doing that really relates to that pyramid that we all keep 
talking about?  What does a pyramid mean?  And what are we doing to connect to that? 

So that was our project, and we just highlighted some of those.  And this was the 
winner, right here, the first thing we did.  Somebody said, how about a stop sign?  This 
was for those kids running out of the building.  So Karen made, how many did you 
make?  One for every door in our building, and we have a lot of doors.  We never knew 
how many doors we had.  But she had to make that many stop signs, find a little picture 
of a kid and an adult within an arm’s length.  So this was the stop.  Are you with an 
adult? 

So we put them on every single door, inside and out, I think.  And then we have 
them on the front doors.  I think there’s four or five of them on the front door and every 
little door you can find.  And everybody started using that.  Well, teachers started 
teaching the children about it.  The children are the ones who start taking Mom over and 
saying, look, you have to be right next to me.  And we went, wow, magic. 

And I must say, my front-desk person who came to the meeting kind of angry the 
first time, she was like, this is working.  I mean, she’s happy now.  Now we’ve had a 
couple instances where it’s not working, but you know what she says?  You need to be 
within an arm’s length of your adult.  So she uses the same words we would all use.  It’s 
not, hey, you need to stop, because I used to hear that a lot, you know, as she chased 
them down the hill. 

So this one has been working.  And you know, when one works, the first thing, 
little, simple thing, everybody bought in then.  I think that’s when everybody started 
coming to the meetings.  Wow, if we can make one little thing like that work, we got 
more to offer.  So we went on and we did that and that. 

And this was our solution wall.  Teachers were already using this because they’d 
had the CSEFEL training, and so they were using a solution wall, where you go up and 
say, what do you think we might do?  And the children can look at a picture and make a 
choice there.  And Karen is going to talk about this.  This was magic for us. 
 
KAREN ASHCROFT:  So the data collection that we were using was we were doing 
observations in the classroom using the teapot and the tippy toes, and also the 
ASQSCs for the infant-toddler children and the SSIS for the preschool.  This is the 
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graph of the scores from one of the classroom’s very first teapot that we did last year.  
And you probably can’t see it there, but you can tell by the graph, out of a possible 
seven points, yeah, seven point, I thought it was five, sorry, it is five.  Why is it up to, oh, 
the seven is the very first ones, thank you for clarifying. 
 So most of them are out of a possible five points.  The very first, numbers one 
through seven, they each get one point, so seven is the maximum.  But you can see 
that many of their scores were on the lower side.  And this classroom, out of the four 
preschool classrooms, this one scored the lowest.  And then what we found when we 
looked through their SSIS scores for their classroom, this was a list of their children’s 
scores.  You could see, I don’t know if you can tell from the back.  These were in a 
different color until I changed the PowerPoint background, and it changed it to yellow. 
 The dark yellow is the social skills score, and the lighter yellow is the problem 
behaviors.  And what we determined as a group was that for the social skills, the dark 
yellow, anything tenth percentile or lower, we considered at risk.  And anything in the 
light yellow, 90th percentile or above was at risk for problem behaviors.  So you can see 
we’ve got three children above 90 and one right at 90 for problem behaviors.  And we’ve 
got one, two, three below the tenth percentile, and two kind of hovering right around ten.
 So what we found was that this classroom had the lowest teapot scores, and 
they also had the most children at risk.  So it was quite an eye opener for us to say and 
be able to show those teachers, look at what we got here.  So the evidence was very 
powerful in this case.  And we were able to target that classroom with the coaching that 
I did with them and work with them on specific things within the classroom that we 
noticed were in need, really. 
 So that was very eye opening for us.  It was like this big ah-hah when we 
gathered all this data.  And this is the behavior incident report that we tailored.  The 
grant had given us some examples of ones that we could use.  So this is very similar, 
but we did tailor it.  We took certain things out that didn’t apply.  We added things in that 
did apply for us. 

And we found that most of the teachers are using, some of them, it was hard.  
They adapted.  They maybe kept one for a week for one particular child, because 
otherwise, they may have been filling this out, you know, ten of these out in one day for 
any particular child.  But then recently, this one, and it’s not the best copy, but this one 
one of the classrooms tailored more.  I mean, they can use it for a period of a week, and 
it’s just a little less information.  It’s a little bit quicker for them to fill out.  But it’s still a 
way for us to get that data. 

And I must say that these have decreased greatly since we started.  But you 
know, we’ve allowed the teachers the freedom, the classrooms the freedom, to use 
these in whatever way is functional for them because it can be a lot of information to fill 
out, especially if you’ve got a particularly challenging child that you spend a lot of time 
with.  And it looks like you can fit four different incidents on this one. 

But it’s a little less information.  It’s not, but still, it’s more narrative than 
checkboxes, and maybe a little bit, depends visually how oriented you are, I guess.  But 
this is something that we’ve been working on and trying to kind of hone in on to figure 
out how to best use the information from this.  Yes? 
 
WOMAN:  [inaudible] 
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WENDY WHITESELL:  You mean this?  No.  We just . . . 
 
WOMAN:  Karen, could you repeat the question? 
 
KAREN ASHCROFT:  She asked if this information was on the flash drive.  And we 
said no, because what we thought we were going to use was more pictures of children 
and things, and we didn’t necessarily want them kind of floating out there in space 
somewhere.  But we could, yeah, we could send it.   
 
WENDY WHITESELL:  This is our organic section we called it.  These are some things 
that specific teachers found and came to the meeting and said, look what I found, this 
was really cool, and then started something, which then starts to bleed into all the other 
rooms because, you know, everybody sees the value in it. 

This is the bucket filler book that you’ve already heard about, which really talks 
about, you know, how you can fill my bucket with compliments or help or nice things, 
and then you can be a bucket dipper because you can take some stuff out of my bucket 
if you are not very nice to me.  So do you want to be a bucket filler or a bucket dipper?  
And then so, oh, this explains what they are, bucket dippers.  And one of the teachers 
made stickers.  So every time you were a bucket filler, she gave you a sticker that says, 
I’m a bucket filler. 

So everybody in the whole center started wearing these stickers because you all 
had these bucket-filler stickers every day.  And the kids could go home and say, look, I 
was a bucket filler today.  And then the parents go, what’s that, and then the whole 
explanation gets a little bit further.  So our way to kind of weave into the parents has 
been to do something that we can get through the kids because we don’t have as much 
contact.  I mean, we see them every day, but they’re not listening to our whole stories, 
you know, our whole thing. 

And we actually have buckets, and they actually, teachers will write down what 
they did as a bucket filler, and they’ll fill the buckets.  And when the bucket got filled, I 
got a call, can we have a pizza party?  And I said, oh, sure, why not, I’ll give you a pizza 
party.  So one class has had two whole buckets filled.  And I always keep saying, well, 
how many have to go in there to get that full?  But it does take them quite a few months.  
And they just keep at it. 

But it just keeps the kids going because they’re like, well, our bucket is almost 
full.  So they really keep at doing this, which a lot of kids lose interest a lot of the times 
on different things, but this they kept after because it was, you know, still kind of fun.  
They don’t read the book, I bet, as much, but they still get the concept, and they’re filling 
those buckets, because I’ll give them one. 
 
KAREN ASHCROFT:  And this voice volume chart actually came out of a coach’s call 
that we had about two months ago, that somebody mentioned it.  So we kind of, I kind 
of jumped on it, and I printed it out, and I took it to the next meeting.  It comes from the 
Head Start Center for Inclusion website.  I mean, you can tell by looking at it, it talks 
about a mouse voice, a cat voice, and a lion voice and how they’re different.  And I think 
what’s key here is the size difference in the pictures. 
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So I took it to one of our core team meetings, and, you know, a lot of the 
teachers, they jumped right on it, and they’re like, I want one, I want one.  And some of 
them wanted them customized.  And so I was fortunate enough to have an intern this 
semester, so she did a lot of this.  I can’t take the credit.  So this was one that she had 
created for one class, because what they wanted to do was then take each individual 
picture and put them in their centers to show what kind of voice. 

So you can see there, right below the outlet, you can see the little mouse picture.  
And there, right by the housekeeping area, there’s a cat voice, and then a mouse voice 
at the computers.  So that was a big hit, and that’s something that a lot of the 
classrooms are using now, and something we’re going to include next week with our 
parent festival to use for a parent tool also. 

Okay.  So in the fall, what we realized was that we weren’t, we didn’t have the 
parent involvement that we were hoping for, and we realized we really needed to make 
an effort to get parents involved.  So what we decided was to distribute a parent survey.  
And these were actually sent out.  They’re just postcard sent out.  And actually, they 
weren’t sent out.  They were right by the sign-in sheets, and there was an envelope for 
them to put in, real simple, quick, check-off kind of a thing. 

So what we identified as what we thought were major concerns for parents, and 
having a couple parents on the committee, or on our team, was leaving the house in the 
morning was an issue, arriving to and/or departure from the center, mealtime, bedtime, 
shopping, and then a space for other.  So here are the results that we came up with.  
Mealtime was the biggest.  We did get a pretty good response out of, what, 130 
families.  We ended up with about, I’d say about half we got back, so we thought that 
was pretty good. 

  But mealtime was the biggest concern, with, you know, the other ones not too 
far behind, actually.  Shopping was one of the lower ones, and then there were some 
other ones listed, and they’re listed at the bottom.  Tooth brushing was one, diaper 
changes, going for a walk with the dog was one, getting dressed, sibling relations, 
sleeping through the night, and introversion, so anxiety from being around too many 
people. 

And actually, what we did with the surveys was we color coded them by 
classroom so that if we found that there was a chunk of certain needs coming from a 
particular classroom, we could really focus on that.  So out of this stemmed, what came 
out of this, remind me, oh, so what we’ve done since is we’ve developed social stories 
around the four big ones here, the leaving the house in the morning, arriving to and from 
school, mealtime, and bedtime. 

And we’ve created, and here’s one, I have some examples we can pass around 
too.  So we’ve created these social stories just as examples that we can show to 
parents.  So for mealtime here, it says, before I eat, I wash my hands.  Then I sit in my 
chair.  I eat my meal using my utensils.  When I am done eating, I clean up my mess.  
Then I put my dishes in the sink.  So this is just an example.  And what we can do is we 
have them available. 

We have a bulletin board at each end of the hallway, and they’re on display out 
there so that teachers can go out and grab it and say, here’s what we can do for you.  
Tell us how we can customize this to meet your needs at your home for your family at 
mealtime if this is a concern.  And we’ve done this several times.  Actually, we had a 
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child, we also have Pre-K Counts.  And for those of you involved in that, you know that 
kids have to be at school at a certain time of day. 

And we were noticing that one family was having particular trouble getting there 
on time, and it seemed to be getting later and later.  So the teachers talked with that 
parent and found out she was having a really hard time.  She had two kids.  She was 
having a really hard time getting her younger son out of the house.  He was just giving 
her, so we worked with her, created a social story for that time of day, and it was like 
magic.  Now they’re routine is much more set.  He knows what the expectation is.  It’s 
worked out really well, so social stories. 

 
WENDY WHITESELL:  The other thing we did was Karen had downloaded some of the 
tip sheets off of the TAXI(?) website, which is also on CSEFEL if you get there.  And 
those tip sheets, the first time she got them, she downloaded them, printed them off, 
and hung them in our kind of public bathroom, where all the teachers have to go to the 
bathroom.  That’s just where our bulletin boards are because we figure everybody gets 
there finally.  So she hung them up in there.  And they didn’t last like 15 minutes.  I went 
in and went, there’s only two left, and I think she had hung up four. 
 And I just was like, well, they work.  So we’re also printing those off.  So we have 
them in the hallway for parents too, because they’re usually just a page or two.  I think 
maybe some of them are three pages long.  Helps you go shopping.  I mean, so these 
are already figured out.  We don’t have to work on this stuff.  Those websites have so 
much stuff on them.  You can just keep downloading, and then that original disk has so 
much on it.  There’s plenty there to just download and start printing off and using. 
 When we got on a home visit, our pre-K, we do four home visits a year, teachers 
can go ahead and take those right into the home if they need to.  And they’re very easy 
to read and have pictures.  I always like more pictures than words.  Yeah? 
 
WOMAN:  [inaudible] 
 
WENDY WHITESELL:  What’s the website?  Csefel, no, I’m getting, Sue is waving at 
me. 
 
WOMAN:  . . . actually, it’s [inaudible] 
 
WENDY WHITESELL:  I’ll tell you what it means.  Vanderbilt is the university.  When 
you have a university, it’s edu.  So it’s www.vanderbilt.edu/csefel, which is the Center 
for Social Emotional, something, for early learning.  So it’s c-s-e-f-e-l, right.  So that’s 
the website where the trainings are for the staff.  They’re all there.  There’s parent 
trainings.  They’re all done.  The PowerPoints are there.  They have videos in them.  
They’re absolutely amazing. 

Then they have these tip sheets.  I mean, you couldn’t even go on to how much 
is there.  There’s so much there.  So you might want to use them for sure, and they 
worked really well.  So here’s our unveiling of our expectation banner that’s going to be 
on our playground.  I think we have four of these now.  And we have adjusted the 
pyramid just a bit.  And so all of our things now have this pyramid on it.  We just thought 
it was cuter.  And those are our two expectations for the whole center. 
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So they don’t have all the individual ones, but it’s the main ones, be safe, be 
respectful to yourself, others, and materials.  So those will be out on, two on each ends 
of our playgrounds so parents see them every day.  Kids can, you know, tell them what 
they’re about.  And we’ll get parents to have a little bit more visual contact with what 
we’re doing. 

And they weren’t that expensive.  We were shocked.  Couldn’t tell you how 
much, but I can’t remember, but we all went, wow, if that’s all, we’ll get them.  So we got 
them.  Actually, we had somebody who could print them for us at the university, but it 
didn’t work out.  I think it was illegal or something. 

So where we’re going next, because we’ve now sat down and said, well, what 
else do we have to do, we are changing our bulletin board to have that pyramid on there 
so that people get to start seeing that.  And we’ll also have social stories and the tip 
sheets hanging right there so the teachers can pull them right off the wall in the middle 
of the hall and say, oh, do you want to see what we could do?  We could make you a 
social story. 

We did some of those social stories for some families we had that were foster 
parents.  And so as the children moved from one foster family to the next, we used 
those social stories with actual pictures of the foster families in them so that we could 
customize these things to really make an impact for the children.  And they actually 
worked so well. 

We’re also having a sleep workshop.  Our early childhood mental health 
consultant is a sleep specialist, so he’s going to do a workshop for us for parents.  
We’re having an international picnic next week, and at that, we’re having our big media 
spread, where we’ll have our new brochures, magnets, not probably next week, but we’ll 
have magnets.  And those brochures and magnets are going to eventually become part 
of our packet we give to parents when we do that first home visit so they know this is a 
part of our program all the time now.  And we also made these pyramid pockets. 
 
KAREN ASHCROFT:  Well, the teachers had the idea that they wanted to have some 
information available in their classrooms to talk to parents about.  So what we did was 
we used the pyramid, we used a picture of the pyramid, and we created just little 
pockets so that they can put the brochures in there, or any other kind of information, the 
consent forms that we use for our mental health consultant, like so that they have them 
right at their fingertips, anything relevant. 

So now each classroom has these huge pockets.  They’re not huge.  They’re 
envelope size, you know, big envelope size pockets with the pyramid on it so that that 
information is right at their fingertips, and it is that visual again for parents too.  And the 
other thing that we’re planning for some time next year is an invitation to PBS.  What 
we’ve done in the past is we’ve invited parents in for an invitation to play, an invitation to 
mealtime.  We did an invitation for active families recently, where we bring them in.  We 
work with the parents. 

The children stay, they’re usually on the playground or in some global space, and 
the parents stay in the classrooms, and the teachers talk to them about the importance 
of play, for instance.  So for invitation to play, it was about what happens in the block 
area and why is that important, and what happens in dramatic play.  Mealtime, it was all 
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about how we do family-style meals and different information about mealtime.  And it’s 
not lengthy, but it gives them a little bit of a taste. 

Last month, we did invitation to active families, so we did different kinds of 
activities with them to get them moving and talked about the importance of being active.  
So we have a, the brainstorm of doing an invitation to PBS then also. 

 
WENDY WHITESELL:  And the last slide has our information.  So if you want to e-mail 
us, which you probably can’t see that, I’ll tell you my e-mail.  It’s Wendy Whitesell, so it’s 
wjw8@psu.edu.  And Karen is kea3@psu.edu.  So you can contact either of us, and we 
can send you any one thing you want, or anything you want.  We’ll just attach it and 
send it off to you so that you can take a look at them.  So we see this as an ongoing 
project.  We don’t really have the future of a grant in our headlights right now.  We’d like 
to. 
 But it didn’t really matter, no matter what, the staff isn’t going to stop.  We just 
may have to alter how we get the fund to get it done.  But if anybody is interested in 
having one of us give a pep talk to somebody in your county or your place, call us, 
because it’s really made a big difference in our center. 

Not that nobody goes out crying at night, that still happens, or comes in crying in 
the morning, because that still happens.  And kids run down the hall and everything 
else.  But people feel more confident that they can tackle this now because we’re all 
there together to do it.  So thank you. 
 Thank you very much.  We’re going to do a bit of question and answer.  Before 
we do that, is a Kevin McGuire in this room?  Okay.  The hotel was looking for them, so 
we wanted to solve that one first.  We welcome questions that you have.  And I will 
actually kick it off.  Why don’t you guys three have seats.  Why don’t you go ahead and 
each pull your seat over, and we’ll do a little question-and-answer kind of stuff, let 
people respond to you, ask you questions. 
 The question I had actually for you, Janine, was, because one of the things that 
I’ve heard from your program before, can you talk a little bit about the response of your 
staff?  And you know, is everybody that you started with still there?  Is everybody 
enthusiastic?  You know, just tell us a little bit about what that has been like, because I 
think that’s a real important piece about the process. 
 
JANINE FIGIEL:  Unfortunately, I think that, no, everybody was not on board, and it is a 
hard thing, because in order for this to be a program-wide, everyone has to be 
somewhat interested in trying to improve.  So unfortunately, some changes did have to 
be made, but there were things that were underlying that we saw before.  But doing the 
teapots and doing the tippy toes, it just brought it to light.  And it just singled out what it 
was we were seeing.  We just couldn’t put our finger on it. 

Does that answer your question?  So, no, our staff is not the same people.  
We’ve maybe lost a few but gained so much more confidence with the people that we 
do still have that it’s made a world of difference.  I mean, I can’t stress how much our 
center itself has changed, as far as positive support for teachers, from our director.  I 
mean, it’s just a happier place to be. 

 
WOMAN:  Thank you.  Wendy, did you have anything you wanted to add on that topic? 
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WENDY WHITESELL:  Actually, something Karen said earlier, we are also using the 
CLASS, and that’s really, you know, just starting.  But we see it on the horizon, so we 
started using that also.  So Karen is going to tell you about that. 
 
KAREN ASHCROFT:  For those not familiar with the CLASS, it is the Classroom 
Assessment Scoring System.  And what it looks at are specifically interactions, 
instructional supports the teachers give, social and emotional supports the teachers 
give, and also classroom management type of things.  And so it really hones in on that 
interaction piece with teachers. 

And it’s definitely been helpful so far to really kind of notice some things that 
maybe the teapot might touch on a little bit, but this definitely expands on it.  So we’re 
kind of anxious about how we can best utilize that.  We’ve just started with it, but it’s 
pretty exciting. 

 
WENDY WHITESELL:  And what we found with all of these tools is that it’s not just 
Wendy coming in and going, you know what, you’re not doing that right, or I think you 
should do it this way because I’ve done this for 25 years, and this is how you should do 
it.  So it’s not the director coming in with their opinion about how it should be done 
anymore. 

We’re actually using tools that have qualitative information and quantitative 
information so that I can say, look, we have three kids at the top tier.  We have four kids 
at the second-tier level in this pyramid, and your classroom scores are here.  And here 
is specifically the items at which you’re not making any movement on.  And we also saw 
it in the . . . and we’re seeing it now in the tippy toes and teapots, and now in the 
CLASS.  So it’s actually very helpful. 

And it’s actually easier for Karen to sit down and talk with a teacher because I’m 
talking about you personally with your situation and your children, and I can help you 
change that because we have that information that’s actually very accurate and really 
helpful.  So it’s been a lot better, shall I say too, in performance standards as far as 
moving teachers forward.  And they feel good because they succeeded. 
 
WOMAN:  Questions from out there? 
 
JANINE FIGIEL:  I just had one more thing I wanted to add that I forgot in my 
presentation.  Our IEPs, we went from ten children, we have a smaller center.  We had 
ten children when we started that had IEPs, or IFSPs, and we just redid everything.  Our 
enrollment is up, like I said, word of mouth or whatever it may be.  Our IEPS are up 
also.  We’re up to 17 now.  And I somewhat attribute that to the teachers using these 
tools and being more aware of what to look for and having these strategies that they 
can use.  So I think that’s huge. 
 And they’re working with the, our relationships with our therapists that come in, 
and we have a lot now, is amazing, and it makes our jobs so much easier, to be able to 
handle challenging behaviors, because you’re problem solving all the time.  And you’re 
saying, well, this worked, but this didn’t work.  And just to be able to collaborate with 
them has been amazing.  So I think the fact that we have more IEPs shows that the 
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teachers know what they’re looking for, and the teachers feel a little bit more confident 
in what they’re doing, you know. 
 
WOMAN:  Just for clarification, are these the same kids you had before and you’re now 
finding that they’re eligible for special education, or you’re having, as more families are 
coming to you, a higher percentage of them are kids with disabilities? 
 
JANINE FIGIEL:  Both. 
 
WOMAN:  Both of those, okay. 
 
JANINE FIGIEL:  [inaudible] 
 
WOMAN:  And is your increase in enrollment, I mean, it sounds like it was considered 
to be a positive thing, you know.  You weren’t at capacity.  Do you, how is that, how 
much can you attribute that to this project versus it just happened because some new 
business opened in the area or any of that stuff? 
 
JANINE FIGIEL:  Personally, and we’ve talked about it a couple times, I definitely 
attribute it to this program.  I think our referrals that we get from therapists is amazing.  
We’ve had, I mean, we have people, we have two, three, four show-throughs a day now 
because, and they’re like, well, this therapist said, and this family said. 

It’s just the word of mouth is getting out there, that so many places will say, I 
can’t deal with that.  That child is too much work.  Or we can’t have that many therapists 
coming in.  It’s easier to just say, we’re full, than to say, no, you know what, we feel 
equipped enough to handle children with challenging behaviors or that have needs.  We 
feel a little bit more confident now through PBIS, definitely. 
 
WENDY WHITESELL:  I’ll just add one to that.  We usually are able to say now, if they 
can’t come to us, where can they go?  Because we have all the supports you could 
have.  And we have all the teachers who really care.  And so we get the kids who 
everybody bumps out three, four, five times from different childcare centers.  And the 
word is out that, well, you know, Bennett will take them.  So we don’t mind taking them 
now.  There’s not a big fear.  We don’t have teachers going, oh, no, I just can’t take 
another child who has autism. 
 We just, you know, have a child who’s blind coming next August.  And nobody 
seems to be fearful of the whole situation.  And they’re not also fearful of the parents, 
knowing that oftentimes, that’s a difficult thing too.  So I think there’s just this better 
feeling amongst teachers that they feel proud enough and clear enough on how they’re 
going to get help.  It’s not going to be a problem.  I’m going to get the help.  Because 
somehow, we all figured out how to get it.  But we don’t have any money anymore. 
 
WOMAN:  There’s a question in the back. 
 
WOMAN:  I just wanted to ask if either of your programs are using the family modules 
from CSEFEL in any way yet? 
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WOMAN:  The question was is either program using the family modules from CSEFEL? 
 
JANINE FIGIEL:  Not yet. 
 
WOMAN:  Not yet, okay. 
 
KAREN ASHCROFT:  That’s next year. 
 
WOMAN:  Other questions?  Okay.  Anything else you guys have to share?  It’s, you 
know, these programs were asked to share because Wendy and, although she’s not 
here, Nancy from Jolly Toddler’s have, every time I see them, oh, this has just been the 
best thing that has ever happened to our program.  Oh, this is, you know, is making 
such a difference.  And both programs were good to start with.  So you know, some 
folks say, oh, well, we’re good, we don’t need this.  But these folks have said, you know 
what, we thought we were good, and now we’re better.  Question? 
 
WOMAN:  [inaudible] 
 
WOMAN:  They’re punting to me.  When we had . . . funds that we rolled out as a 
partnership between early intervention programs.  And in order to apply for the money, 
each early intervention preschool program had to partner with one or more early care 
and education settings to do program-wide positive behavior support in that setting.  
And one of the outcomes that had to occur as a result of that was an increase in the 
number of children with disabilities being served in that inclusive setting. 
 So and as you have heard from these folks, where implementation has been 
done well, that has very much been one of the results that we had.  That, those, you 
know, that was two years of . . . money.  Everybody knows, those are gone.  But we are 
continuing support to programs and coaches, implementing.  We just no longer have 
money to share.  Other questions?  Okay. 

Well, these folks have, I think, been extremely helpful in helping us look at some 
of the issues and things that are going on here.  I’m going to invite Mike back up here 
because he has a, I think he has a commercial and a few details and then the, so it 
looks like you will be getting done early.  But certainly, seek these ladies out because 
they do have lots of wonderful experiences.  And, Jea, just wave.  This is Jea . . . who is 
the external coach for Janine’s program.  So you may also find that she would be able 
to answer some questions if you have them. Oh and there’s Dawn, she’s the external 
coach for the Bennett Center.  


